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What is Positive Behaviour Support?

If a child doesn’t know how to read, we teach. 
If a child doesn’t know how to swim, we teach. 
If a child doesn’t know how to multiply, we teach.
If a child doesn’t know how to drive, we teach. 
If a child doesn’t know how to behave, we …..teach?......punish?
Why can’t we finish the last sentence as automatically  
as we do the others? — Tom Herner, 1998. 

Positive Behaviour Support (PBS) is a whole-school framework that focuses on 
teaching students how to behave appropriately, and rewarding them when they do 
so. 

Mission Statement: 
The fundamental PBS philosophy is that positive social behaviour is learned 
and therefore can be taught. Students can be taught socially acceptable ways of 
behaving just as one would teach any academic subject. Teaching self-discipline 
employs the very same instructional concepts used to facilitate academic learning.
 
PBS places a major focus on prevention and the following key elements help create 
a safe, positive and productive learning environment: 
-    Clearly defined and taught behaviour expectations. 
-    Consistent and frequent acknowledgement of appropriate behaviour. 
-    Constructively and specifically addressing problem behaviour. 
-    Effective use of behaviour data to assess and inform decision making.

At Broome Senior High School, we achieve this by teaching, encouraging 
and rewarding students for exhibiting our three Positive Behaviour Matrix 
expectations:
•	 Show Respect
•	 Be Supportive
•	 Build Community

PBS operates on a Multi-Tiered System of Supports (MTSS) to assist students.
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Multi-Tiered System of  Supports (MTSS) 
A Multi-Tiered System of Supports (MTSS) is a systemic, continuous improvement 
framework in which data-based problem-solving and decision making is practiced 
across all levels of the educational system for supporting students.
 
The framework of MTSS is a “way of doing business” which utilizes high quality 
evidence-based instruction, intervention, and assessment practices to ensure that 
every student receives the appropriate level of support to be successful. 

A Multi-Tiered System of Supports helps schools to organize resources through 
alignment of academic standards and behavioural expectations, implemented  
with fidelity and sustained over time, in order to accelerate the performance of 
every student to achieve and/or exceed proficiency  
(www.cde.state.co.us/mtss/whatismtss).

It is likely that in most of your classes you will have students in each of the 3 tiers. 
Many of the practices, systems and strategies that work for the Tier 1 students in 
your class are certain to be inappropriate for your Tier 3 students. Assuming a 
“one size fits all” approach is going to be effective is certain to result in avoidable 
undesirable outcomes.  

Tier 3

Tier 2

Tier 1
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Tier 1 Universal / All – School-wide practices and systems for preventing the 
development and occurrences of academic and behaviour problems through the 
use of evidence-based practices and high-quality instruction. Typically, 80% or 
more of students will be successful with Tier 1 supports only.

Tier 2 Targeted / Group – More specialized, intensive practices and systems 
for supporting students who have demonstrated risk for future failure and/or 
whose academic progress or unexpected behaviours have been documented as 
unresponsive to Tier 1 practices and systems. Typically, 10-15% of students will be 
successful with the additions of Tier 2 supports.

Tier 3 Intensive / Individualized – Highly specialized, individualized 
practices and systems for supporting students who have demonstrated high risk 
for future failure and/or whose academic progress or unexpected behaviours have 
been documented as unresponsive to Tier 1 and Tier 2 practices and systems. 
Typically, 3-5% of students will require individualized supports to be successful.
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All stakeholders in our School community have 
responsibilities and expectations

Responsibilities and expectations of  students  
•	 Acknowledge, understand and follow the school’s expectation  

and guidelines for Good Standing:  
Attendance, Behaviour, Uniform, and Work Ethic. 

•	 Uphold our three PBS Matrix expectations:  
Show Respect, Be Supportive, Build Community

•	 Communicate any concerns with staff and/or parents. 
 
Responsibilities and expectations of  school staff:
•	 Encourage, teach and support the correct behaviour  

using Matrix expectations.
•	 Educate students to make correct choices about their behaviour.
•	 Communicate and work with parents to support student learning and the 

school’s expectations. 
 
Responsibilities and expectations of  parents:
•	 Encourage positive student behaviour and support our  

three PBS Matrix expectations.
•	 Contact the school with any concerns or issues that may arise.
•	 Support students in accepting and fulfilling any consequences, interventions or 

plans that may be put in place.
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Staff  Role

As a teacher at Broome Senior High School, your work with students is essential 
in making PBS run smoothly, and improving the behavioural standards of 
students at the school. 

The following roles are key to the success of PBS, and it is essential that you are 
completing the following: 
•	 Know and understand the expectations listed on the behaviour matrix. 
•	 Use the language of the matrix to remind, teach, re-direct, encourage and 

reinforce expected behaviour. 
•	 Use ‘Pre-corrects’ to actively prompt expected behaviour before undesirable 

behaviour occurs. 
•	 Our school uses a commercial app (VIVO) to recognise and reward positive 

student behaviour.  It is essential that all staff award VIVO points every day to 
promote and acknowledge desired behaviours. VIVO points are also referred 
to as VIVO “miles”. 

•	 Deliver PBS lessons during Form Period. The effectiveness of these lessons is 
directly proportional to the level of importance placed on them by you and the 
enthusiasm with which they are presented.  

•	 Know the PBS team members so that you can ask for help as required. You can 
also ask your HOLA for advice.

•	 All PBS lesson packages are provided for you and distributed by email.  
Your feedback helps to improve these lessons. 

•	 Prominently display the current PBS Focus for the week on your whiteboard 
under the appropriate Matrix expectations.
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Repetition is the key to learning new skills
For a child to learn something new, it needs to be  
repeated on average eight times.
For a child to unlearn an old behaviour and replace it with a  
new behaviour, the new behaviour must be repeated on a 
verage 28 times. — Harry K Wong, educational author.

Guidelines for teaching positive behaviours 
•	 Teach behaviours as you would teach academics or any other skill. Repeat this 

process as often as it takes for students to learn new behaviours. 
•	 Plan to teach the expectations over the first 2-3 weeks of school. 
•	 Lessons will need to be repeated and reviewed throughout the year.
•	 If problems arise in certain situations, re-teach the expectation. 
•	 Provide lessons when a new student arrives in class or when large numbers of 

students are having difficulty with the expectation.
•	 Keep lessons brief (5-15 minutes typically). Providing frequent, brief lessons is 

more effective than providing a few long lessons. 
•	 Teach lessons in a location best suited to the context of the topic.
•	 Ideally the staff responsible for supervising students in a specific setting should 

be involved in teaching the expected behaviours. 
•	 All teachers must be committed to this process. 
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PBS lessons: What is a behaviour lesson?
PBS lessons need to be short and focussed on one key point. 
Teachers will deliver whole school, and year group lessons that have been prepared 
for you by the PBS Team. 

The time that these lessons should be delivered is specified for you. Eg: during 
form classes and/or activity periods.
•	 They may be either a lesson or a focus. A focus involves a discussion or review 

of the lesson previously taught. 
•	 These lessons can be repeated at point of need if the class is displaying 

undesirable behaviour. 
•	 All teachers need to look at the lesson even if they will not be teaching it, so 

that we can all reinforce the content of the lesson with students for the week. 
•	 All lessons follow the same format.  

Where are they found? 
•	 They are found on the share drive  S:\AdminShared\All Staff\PBS\Lessons.
•	 They are in folders Show Respect, Be Supportive, Build Community. 
•	 Individual lessons are also in folders with links/copies of any videos required. 

Do I have to stick to the exact lesson? 
•	 You can modify the lesson to suit your students but a version of the lesson must 

be taught. 

How do I know what to teach? 
•	 An email will be sent out to you prior to the day with a copy of the lesson. 
• 	 Even if you are not teaching the lesson, please review the lesson so that you 

know how to remind, reinforce and direct all students for the week.  

How are lessons organised? 
•	 Each focus for teaching behaviour improvement is based on a 3-week cycle.  

(ie: 3 Foci per Term)
•	 Behaviour data is analysed each week to determine areas requiring 

improvement.
•	 Foci may be extended or re-visited throughout the year as required. 
•	 This is illustrated in the table below. 
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Learning Area/subject/class specific lessons
You will also need to deliver PBS lessons specifically tailored to your Learning 
Area or class. When developing lessons teachers should utilise preferred teaching 
practices that:
•	 ‘tell’ the students what is expected
•	 ‘show’ them what the skill looks like
•	 ‘practise’ the skills through role plays and in context situations

By teach we mean show, as in model, demonstrate or role play. Students should be 
shown examples of desirable behaviour.
NB: Only adults are to demonstrate non examples of behaviour.

Have students get up and practise what you have shown them. Lessons should be 
fun and engaging. Give lots of encouragement and positive feedback. 

Acknowledge & encourage expected behaviour
Educational research highlights the importance of giving students specific 
feedback about their academic work. Without specific feedback, students would 
not be able to discern the ‘right’ answer from the ‘wrong’ answer.   Giving positive 
performance feedback is equally important to help students learn the social 
behaviour skills expected in school and for life. 

Encouragement Guidelines
These relate to how to give encouragement:
•	 Clear and Specific:  Simply describe the skill observed to make the 

feedback clear and specific.  Do not add any references to past mistakes the 
student has made or wishes for future behaviour.

•	 Sincere and appropriate for student’s age: A genuine response to the 
desired behaviour that is appropriate for the situation and the individual.

•	 Private:  Know your students well enough to differentiate how you give 
feedback to students.  Some students will like to be publicly recognised while 
other students will not find public encouragement reinforcing at all.

•	 Genuine:  Staff need to find their own style to communicate sincere 
encouragement. This is especially important when working with older students.

•	 Ratio: A 4:1 ratio of positive to negative interactions with students should be 
maintained.
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Rewards for positive behaviour

We use VIVO Points as our acknowledgement system. We award points 
when we see the desired behaviour.  
•	 VIVO points are to be used fast and frequently. They can be awarded via the 

app on your phone or through the network. 
•	 When you hand them out you MUST state for what behavioural expectation 

from the matrix they were addressing. E.g. Thanks for showing respect by 
putting up your hand. 

•	 Just choose a few behavioural expectations that you will use. E.g. when students 
answer a question in class say “Thanks for being engaged in your learning”. 

•	 There is a video demonstrating strategies to use for handing out VIVO points 
(to be developed and placed on the shared drive).

What do students do with them? 
•	 Students use their accrued VIVO points to redeem prizes in the online VIVO 

Shop.
•	 Prizes include sporting equipment, food or vouchers. 
•	 VIVO points can also be used in competitions between classes or Form 

Groups. 

Why is it important that you award VIVO points daily?
•	 The students are regularly being acknowledged for good behaviour and that 

behaviour is being reinforced across the school. 
•	 The students have chances to win prizes awarded regularly. 
•	 Frequent awarding of Vivo points by all staff is an essential strategy in 

maintaining the focus and momentum of the program. 
•	 You are supporting the other teachers and students as this is a WHOLE school 

initiative.
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When behaviour problems arise
Remember:
“Punishment focuses on what not to do, does not teach expected 
behaviours, can damage relationships, impedes learning, and 
leads to students dropping out of school. Some educators feel 
these punitive and exclusionary practices have served them well 
to eliminate the irritating and unnecessary intrusions to their 
teaching agendas.   Many believe that students know the right 
way to behave, that their behaviour is a performance deficit, 
and that they have the skills but are merely choosing defiance 
or insubordination. They therefore assume that punishment 
will bring a halt to the problem behaviour and the student will 
behave appropriately.
In reality, punishments satisfy the punisher but have little 
lasting effect on the punished (Losen, 2011). These exclusionary 
approaches are in direct conflict with school missions to 
help all students achieve their fullest potential. Our punitive 
policies fail the very students they target (U.S. Department of 
Education, 2014).”  — Missouri PBS Handbook, P11.

If problems arise in a lesson your first step is self-reflection, rather than focussing 
on the undesirable student behaviour. Use the following checklist as a guide. 
Discuss the situation with a colleague or your HOLA. 
•	 If you are unable to resolve a behaviour issue within the classroom, the 

Response Referral Process flowchart is to be utilised. 
•	 The resolution should be achieved at the Learning Area level wherever possible.  
•	 Relationships need to be preserved.
•	 Restorative Practices techniques should be utilised as appropriate.
•	 The aim is to avoid punitive strategies.
•	 Expected behaviours need to be re-taught and reviewed as required.
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Major and Minors

Threatening staff 
and students

Arson/
Combustibles

Bomb Threat

Ongoing Open 
Defiance and 
refusal to follow 
all instructions

Verbal  abuse and /or physical intimidation directed at staff or other 
students

Student plans and/or participates in malicious burning of property.

Student delivers a message of possible explosive materials being  
on-campus, near campus, and/or pending explosion.

Refusal to follow directions, accept “no” for an answer, or accept a 
consequence when reasonable efforts have been made to de-escalate and 
enable the student to cooperate.
A pattern of frequent or increasingly complex behavior that is resistant to 
the use of staff-managed interventions. Assistance has been sought and 
multiple efforts attempted.

Major (HOLA, SS, BMiS)

In-class 
disruptions

Inappropriate 
Display of 
Affection

Out of bounds 
areas

Lying/Cheating

Punctuality 

Dress Code

Unprepared for 
school

Truancy First 
Offence

•	 Sustained and disorderly behavior that prevents instruction by the staff 
member from continuing.

•	 Speaking out of turn repeatedly 
•	 Student engages in inappropriate or language considered offensive. 

•	 Student engages in inappropriate, consensual (as defined by school) 
verbal and/or physical gestures or contact of a sexual nature towards 
another student.

•	 Students is in an area that is outside of school boundaries (please see 
Out of bounds areas document for further information)

•	 Student is not forthcoming or honest about information regarding a fight, 
lost items etc

•	 ‘Yarn carrying’ between students (Not needed I feel)

•	 Student is late to class with no acceptable reason or note from Student 
Services	

•	 Student attends class with clothing that does not fit within the school 
dress code.

•	 Student does not have the equipment expected for them in that class.  

•	 Student is seen out of their set class for no apparent reason.

Minor (Classroom)
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Possession 
of Alcohol/
Drugs/Tobacco/
Weapons

Motor Vehicle 
Violation

Leaving school 
grounds without 
permission

Being in possession of or using any form of alcohol, drugs, or tobacco. 
Includes all mood-altering substances or imitation of that have not been 
medically prescribed for the student.

Inappropriate use of motor vehicle on school grounds – i.e not following 
speed limit and / or adhering to school policy

Leaving the school grounds, building, classroom or assigned area without 
obtaining prior approval of staff.

Major (HOLA, SS, BMiS)

Chronic Truancy

Significant Theft

Gang Affiliation

Vandalism

Technology 
Violation

Bullying and 
Harassment

Physical 
Aggression 
(Fighting / 
Assault)

Repeated lesson absences and / or full day absences without parental and 
/ or school approval resulting in student becoming at educational risk

The taking of another person’s or school’s property without permission.

Student uses gesture, dress, and/or speech to display affiliation with a gang.

Intentionally causing damage to or defacing school property or the property 
of others.

All online services including email, online document storage, Intranet and 
Internet access, must be used responsibly and in accordance with Broome 
Senior High School policy.

Student delivers disrespectful messages* (verbal or gestural) to another 
person that includes threats and intimidation, obscene gestures, pictures, 
or written notes.
*Disrespectful messages include negative comments based on race, 
religion, gender, age, and/or national origin; sustained or intense verbal 
attacks based on ethnic origin, disabilities or other personal matters. 

Fighting involves the mutual exchange of physical contact such as shoving 
and hitting with or without injury. Assault is when one student or group of 
students may be inflicting bodily harm to another student or staff member.
Student engages in actions involving serious physical contact where injury 
may occur (e.g., hitting, punching, hitting with an object, kicking, hair 
pulling, scratching, etc.).
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PBS/BMIS Flowchart and Checklist

PBS Strategies / Expectations / Routines: Have I:

Practiced a Culturally Responsive approach

Established and displayed clear classroom expectations

Welcomed my students into class, followed a routine (eg marked the roll first)?

Used reinforcement strategies for correct behaviour? (VIVO points)

Re-directed / reminded student of expected behaviour?

Used a PBS lesson to re-teach expected behaviour?

Remained calm and employed a planned response to challenges?

Followed up where necessary?

Modelled the behaviour I expect to see from my students?

Tried to build rapport with my students?

Provided timely feedback to students and caregivers?

Tried other strategies such as verbal judo, CMS strategies, 1:1 discussion, modify 
learning program, in-class isolation, seating plan?

Checked to see if there is a pattern to the behaviour?

Considered whether your response to undesirable behaviour is fair and reasonable and 
whether you are consistent?

Implemented appropriate low level consequences, eg detention etc?

Planned lessons to suit the time of day?

Considered presenting information through a variety of formats?

Sought assistance or advice from your colleagues or HOLA?

Trauma-responsive teaching and environement

Level 1 Classroom Teacher (to be completed prior to moving to Level 2)

Culturally responsive approach

Discussion regarding rules & expectations

Caregiver phone call or email

Buddy referral 

Enter a Behaviour Report

Letter of Concern to caregiver

Detention

Student interview with caregiver

Is my teacher-student relationship trauma-responsive?
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PBS/BMIS Flowchart and Checklist cont.

Level 2 HOLA intervention (to be completed prior to moving to Level 3) 

Restorative processes between teachers and students

Discussion regarding rules & expectations

Detention

Subject Withdrawal

Student interview with caregiver & teacher

Behaviour contract

Enter / complete Behaviour Report

Engage Cultural Support Staff as appropriate

Is the intervention trauma-responsive?

Level 3 Behaviour Coordinator / Deputy Principal

Engage Cultural Support Staff as appropriate

Confirm all steps on checklist have been covered as appropriate

In-School Withdrawal

Caregiver contact / interview with student

Suspended suspension

Suspension

RFS meeting with Caregiver, student, teacher & support staff as appropriate

Green sheet monitoring / rewards

Interagency support / intervention

Pre-exclusion case conference

Appendix A “Notification of Risk of Exclusion”

Recommendation for Exclusion

Is the process trauma-responsive?
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VIVO Points Cheat-sheet
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Frederick Street, Broome WA 6725
PO Box 1316, Broome WA 6725

Telephone (08) 9195 3100
   Email: broome.shs@education.wa.edu.au

www.broomeshs.wa.edu.au

Broome Senior High School  I  A Culture of Success         
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Independent Public School  I  Broome


